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Learning to relieve stress through meditation doesn't have to be difficult.With this 30-minute
guided meditation accompanied by an ambient soundtrack, finding stress relief and inner peace
is as easy as pressing play.Throughout this audiobook, you will be guided from start to finish. We
will begin with your current state of stress and bring you to a relaxed state of calm awareness,
where you will be able to push all of the troubles of the day from into the distance and find peace
within the inner solitude and relaxing soundtrack. With this wonderful guided meditation, you can
practice at home or on the go, learning how to de-stress quickly and easily.This meditation
audiobook will help you:Instantly relieve stressIncrease inner peaceAchieve anxiety
reliefPractice mindfulnessThere's no need to stay in a stressed state of mind.

"Hart and Risely's simple, clear writing style provides a succinct product... Read it yourself. Send
one to your congressional representatives."From the Back CoverMeaningful Differences
establishes a scientifically substantiated link between children's early family experience and
their later intellectual growth - a link that exists regardless of a child's race. This compelling story
describes the authors' years of research as they search for the roots of intellectual disparity. Hart
and Risley examined the daily lives of 1- and 2-year-old children in typical American families.
They found staggering contrasts at the extremes of advantage - and within the middle class - in
the amount of interaction between parents and children. These differences in the amount of
early family experience translate into striking disparities in the children's later vocabulary growth
rate, vocabulary use, and IQ test scores - critical measures of an individual's ability to succeed
at school and in the workplace. Meaningful Differences, the culmination of Hart and Risley's
decades of collaboration, reveals profound effects of environment on development.About the
AuthorBetty Hart, Ph.D., began her career in the early 1960s at the Institute for Child
Development at the University of Washington, where she participated in the original
demonstrations of the power of learning principles in influencing young children. With Montrose
Wolf and Todd Risley, she introduced the basic procedures of adult attention and time-out now
routinely taught and used in teaching and parenting. She also helped introduce the procedures
for shaping speech and language widely used in special education. In 1965, she and Todd
Risley began more than 35 years of collaborative work at the University of Kansas, when they
established preschool intervention programs in poverty neighborhoods in Kansas City. Their
study of what children actually do and say in day care and preschool and their publications on
incidental teaching from the empirical base for contemporary child-centered teaching practices
in preschool and special education. Dr. Hart was Professor Emeritus of Human Development at
The University of Kansas, and Senior Scientist at the Schiefelbusch Institute for Life Span
Studies at The University of Kansas. She remained focused on the language development of



preschool children.Todd R. Risley, Ph.D., began his career in the early 1960s at the Institute for
Child Development at the University of Washington, where he participated in the original
demonstrations of the power of learning principles in influencing young children. With Montrose
Wolf and Betty Hart, he introduced the basic procedures of adult attention and time-out now
routinely taught and used in teaching and parenting. He also helped introduce the procedures
for shaping speech and language widely used in special education. In 1965, Hart and Risley
began more than 35 years of collaborative work at the University of Kansas, when they
established preschool intervention programs in poverty neighborhoods in Kansas City. Their
study of what children actually do and say in day care and preschool and their publications on
incidental teaching from the empirical base for contemporary child-centered teaching practices
in preschool and special education. Before his death in 2007, Dr. Risley was Professor Emeritus
of Psychology at the University of Alaska and Senior Scientist at the Schiefelbusch Institute for
Life Span Studies at The University of Kansas. He served on many national boards and
commissions, as Editor of the Journal of Applied Behavior Analysis, as President of the
Association for Advancement of Behavior Therapy and of the behavioral division of the
American Psychological Association, and as Alaska's Director of Mental Health and
Developmental Disabilities.Excerpt. © Reprinted by permission. All rights reserved.Excerpted
from Chapter 1 of Meaningful Differences in the Everyday Experience of Young American
ChildrenBy Betty Hart, Ph.D., and Todd R. Risley, Ph.D.©1995. Brookes Publishing. All Rights
Reserved.Intergenerational Transmission of CompetenceAmerica in the 1960s found a cause
worth committing to: the War on Poverty. The aim was to interrupt the cycle of poverty—the
economic disadvantages that resulted from employment disadvantages that resulted from
growing up in poverty. An attack was mounted on two fronts: breaking down barriers to the
advantages mainstream society enjoyed, and providing a boost up through job training
programs and early educational institutions. Job training programs and early education
programs provided a boost up into the job market and the school system.Because poverty was
differentially prevalent among minorities, racial discrimination had to be targeted. But race,
rather than cycle of poverty, was a central issue only in designing strategies to preserve cultural
identity within mainstream society. Early education programs such as Head Start were funded to
serve African American children in inner-city ghettos, Native American children isolated on
reservations, and white children in rural Appalachia. All across the country, experts in early
childhood education designed intervention programs to give children isolated in poverty the
social and cognitive experiences that underlay the academic success of advantaged children. It
was thought the War on Poverty could change children's lives within a generation.Events
continue to remind us that the War on Poverty did not succeed. After barriers were removed and
a boost up was provided, the people who had the knowledge and skills that could influence the
and motivate the next generation of children moved away and left those less competent isolated
in communities riddled with drugs, crime, unemployment, and despair. Like most wars, the War
on Poverty was more successful in destroying the past than in creating the future, the



competencies for participating in an increasingly technological society.Competence as a social
problem is still with us. American society still sees many of its children enter school ill-prepared
to benefit from education. Too many children drop out of school and follow their parents into
unemployment or onto welfare, where they raise their children in a culture of poverty. The boost
up from early intervention during the War on Poverty did not solve the problem of giving children
the competencies they need to succeed in school. We recognize now that by the time children
are 4 years old, intervention programs come too late and can provide too little experience to
make up for the past.Early Intervention ProgramsThe intervention programs of the War on
Poverty, the first efforts, were modeled on the booster shot. It was assumed that a concentrated
dose of mainstream culture would be enough to raise intellectual performance and lead to
success in mainstream schools. Children disadvantaged from living in isolated areas were
brought into preschool programs similar to those advantage children attended. The programs
offered the enriched materials and activities available in such preschools, but replaced the
traditional emphasis on social development with an emphasis on compensatory education,
especially language and cognitive development.Innovative curricula were designed and field
tested. The content and objectives of the curricula were selected to teach in the preschool the
competencies advantaged children apparently acquired at home. All of these curricula
programmed successive educational experiences using materials especially designed to help
children master basic academic skills in the style originated by Montessori for teaching poor
children in Italy. DARCEE of Gray and Kalus, Karnes's GOAL, DISTAR of Bereiter and
Engleman, and others are examples of the language and cognitive development curricula that
were designed during the War on Poverty.Programs differed in emphasis and teaching methods,
depending on theoretical orientation. Psychodynamic theory led to an emphasis on motivation
and self-concept in the Bank Street Program. In the Perry Preschool Project, the program,
derived mainly from Piagetian theory, emphasized learning through activities and experiences to
stimulate children to construct concepts and develop logical modes of thought. The behavioral
orientation of the Bereiter-Engleman program emphasized highly structured direct instruction,
including pattern drill.Major improvements in language and cognitive performance were often
immediate and large and were not unique to any particular curriculum or theoretical approach.
The improvements in performance were apparent in the preschool and carried over into the
home. Although parents did not necessarily appreciate the change in their children's behavior,
they accepted the increase in activity and curiosity that resulted from the enriched experiences.
Lateral and horizontal diffusion of the curricula content spread the effects beyond the child into
the family and community. Head Start is still in existence because long-term benefits did accrue
from early intervention programs; the children did adapt better to school and many stayed
through school into adulthood with their age-mates.But the academic headstart was temporary.
In kindergarten, children who had not attended preschool programs caught up with the children
who had. By the third grade the effects of the boost had washed out, and there was little
difference in the academic performance between children who had and had not taken part in



early intervention programs. Scholastic achievement scores were similar to those before the War
on Poverty. By the 1970s, intervention experts were wondering how they could have possibly
have believed that a single shot of mainstream culture would be sufficient to make substantial
changes in intellectual performance in all or most children raised in poverty.Intervention at the
Turner House PreschoolEarly in the War on Poverty, civic leaders in an African American
community, the improvised Juniper Gardens area of Kansas City, Kansas, joined representatives
of the Bureau of Child Research at the University of Kansas in Lawrence to develop a
community-based program of research designed to improve the educational and developmental
experiences of the neighborhood children. They persuaded the Episcopal Diocese of Kansas to
tear down a church in Juniper Gardens and build a community center, Turner House, and then
called in a cadre of applied psychologists expert in remediating and generalizing behavior. We
(the authors) brought our experience with clinical language intervention to design a half-day
program for the Turner House Preschool. Instead of focusing on a theory-based curriculum
designed to affect a hypothetical construct we could measure or estimate only from tests, we
designed an intervention focused on the everyday language the children were using.We focused
on children's spontaneous speech as the best dynamic of cognitive functioning and as the
behavior most likely to influence the educational value of people's responses. Rather than
evaluate the results of an intervention program by how children performed on IQ tests
administered outside the intervention setting, we looked for improvements in how the children
functioned in their daily activities in the preschool. We wanted the children to know more, but we
also wanted to see them applying that knowledge, using language to elicit information and
learning opportunities form their teachers in the preschool. We watched what the children were
doing to guide what we were doing.We developed reliable recording methods so that we could
sample each child's spontaneous speech during preschool free play every day, recording all the
utterances the child produced during a 15-minute observation. When data from a particular child
were processed by computer, for each observation a list was derived of each different word
encountered in the data; that list was compared to the master of all the different words so far
recorded for that child, and any word not already on the list was added. In this way an individual
dictionary was compiled for each child that contained all the different words the child had
produced during the observation. We used this dictionary as a measure of the child's
vocabulary.Read more
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Tere, “I bought this meditation cd for friend who was stressed .... I bought this meditation cd for
friend who was stressed out on final exams. She reports that it helped her to release the stress
and was able to relax and face the exams with ease.”

Leah McClain, “I highly recommend this to anyone. I was suffering from PTSD and had tried
almost everything to get some peace and sleep at night. This guided meditation has changed
my life. I highly recommend this to anyone.”

BUTTER_LIPS, “Well worth it. I only used it once but it's money well-spent I really did relax me
but you have the 30 minutes but taking time out for you the important don't forget”

Kate Van E, “Four Stars. I read this to help me fall asleep.”

Michelle  Webster, “Five Stars. This item is exactly as described!”

The book by Betty Hart has a rating of  5 out of 3.7. 31 people have provided feedback.
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